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Abstract

This research investigates the challenges encountered by culturally diverse
students in higher education, with particular emphasis on their academic

adjustment, social integration, and perceptions of multicultural education. A~ Keywords
quantitative methodology was employed to gather data from 130 foreign female Culturally diverse
students at the International Islamic University Islamabad (IIUI) using a self- students; academic
administered questionnaire. The findings indicate that language barriers, adjustment, social

cultural misunderstandings, and difficulties adapting to teaching  integration;
methodologies pose significant challenges for these students. Furthermore, multicultural education;
challenges related to social integration, including feelings of isolation and  institutional support
difficulty in establishing connections with peers, were also observed. The study

underscores the critical role of institutional support, particularly in areas such

as faculty training on cultural sensitivity, language assistance, and mental health

services. The results advocate that universities implement more inclusive and

culturally responsive pedagogical practices and strengthen support systems to

foster an environment conducive to both academic achievement and social well-

being for culturally diverse students.

Introduction

In recent years, higher education institutions have become increasingly diverse, enrolling
students from a wide range of linguistic, cultural, and ethnic backgrounds (Ortiz & Santos,
2023). This diversity enriches university life by broadening perspectives and promoting
intercultural learning (Kaldis, 2009). At the same time, it creates adjustment challenges for
students who must navigate unfamiliar academic expectations, communication styles, and
social norms (Zalli, 2024). These challenges can affect both academic performance and overall
well-being (Kyalo & Chumba, 2011). Culturally diverse students often face difficulties such as
language barriers, differences in teaching methods, and social integration issues, all of which
can impact their academic success and overall well-being (Abdusamatov et al, 2024).
Addressing these challenges is crucial for creating an inclusive and supportive environment
where all students, regardless of their cultural background, can succeed.
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The globalization of higher education has further increased the number of students studying
outside their home cultures (Varghese, 2013). This diverse student body brings a wealth of
knowledge, perspectives, and cultural practices that enrich the academic environment (Ullah
et al., 2025; Zalli, 2024). Although culturally diverse students contribute valuable knowledge
and perspectives to university communities, many experience difficulties adapting to new
teaching methods, classroom interaction patterns, and campus life (Gay, 2015). These
challenges extend beyond academics to include social integration, communication barriers,
and adjustment to the host culture (Zhou & Zhang, 2014). As universities become more
multicultural, it is essential to investigate the obstacles these students encounter and the
strategies that can help them overcome these challenges. Understanding these experiences is
essential for universities seeking to create inclusive environments and equitable opportunities
for student success.

Multicultural education has emerged as an essential approach to addressing the challenges
posed by cultural diversity in the classroom (Acar-Ciftci, 2019; Ullah et al., 2025). Multicultural
education emphasizes the importance of promoting cultural awareness, understanding, and
respect among students and faculty (Alismail, 2016). It aims to create an inclusive learning
environment where students from all backgrounds feel valued and supported (Block et al.,
2014). However, despite its importance, implementing effective multicultural education in
universities is not without its challenges. Some educators may not be equipped with the
necessary skills or knowledge to navigate the complexities of a culturally diverse classroom
(Karimova et al., 2024). Additionally, the curriculum may not always reflect the diversity of
the student body, leading to feelings of marginalization among students from minority
backgrounds (McCarthy, 1994). In order to effectively address these challenges, universities
must adopt a comprehensive approach that includes not only the incorporation of
multicultural education into the curriculum but also the provision of support services, training
for faculty, and initiatives aimed at promoting social integration and inclusion (Mouboua et
al., 2024).

The challenges faced by culturally diverse students in academic activities are multifaceted
(Parrish & Linder-VanBerschot, 2010). These students often encounter obstacles in both their
academic work and their personal lives, which can affect their overall academic achievement
(Moore, 2019). Language barriers are a significant challenge, as students may struggle to
understand the language of instruction and communicate effectively with their peers and
instructors (Estrada et al., 2025). Differences in learning styles and teaching methods can also
create difficulties for students who are accustomed to different educational practices (Yang,
2025). For example, students from collectivist cultures may find it challenging to participate in
individualistic classroom activities common in Western education systems. Moreover,
culturally diverse students may experience social isolation due to limited social networks,
cultural differences, and difficulty forming connections with classmates from the host culture
(Wood et al., 2023). Discrimination and stereotypes are also prevalent, further contributing to
the challenges these students face (Guleryuz & Kilcan, 2023). As a result, culturally diverse
students often experience higher levels of stress, lower self-esteem, and a sense of alienation,
which can negatively impact their academic performance and mental health (Aljarrah, 2023;
Hope et al., 2013).

Previous studies have consistently shown that culturally diverse students encounter a range
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of academic and social challenges, including language difficulties, unfamiliar teaching
methods, cultural misunderstanding, and problems with social integration. The existing
literature has also emphasized the value of multicultural education and culturally responsive
institutional support in improving students’ learning experiences. However, much of this
literature remains general and does not sufficiently explain how these challenges are
experienced within specific institutional and cultural contexts. In particular, limited attention
has been paid to the experiences of foreign female students in Pakistani higher education and
to their perceptions of the role of multicultural education in supporting their academic success.
Addressing this gap, the present study focuses on foreign female students at the International
Islamic University Islamabad (IIUI) to examine the academic and social challenges they face
and to explore the extent to which multicultural education supports their academic
achievement. This context-specific investigation is intended to provide empirical evidence to
inform more inclusive university policies and practices.

Previous studies have consistently shown that culturally diverse students encounter a range
of academic and social challenges, including language difficulties, unfamiliar teaching
methods, cultural misunderstandings, and problems with social integration. The existing
literature has also emphasized the value of multicultural education and culturally responsive
institutional support in improving students’ learning experiences. However, much of this
literature remains general and does not sufficiently explain how these challenges are
experienced within specific institutional and cultural contexts. In particular, limited attention
has been paid to the experiences of foreign female students in Pakistani higher education and
to their perceptions of the role of multicultural education in supporting their academic success.
The originality of the present study lies in its context-specific focus on foreign female students
at the International Islamic University Islamabad (IIUI), a population whose academic and
social experiences remain underexplored in the literature. By focusing on this group, the study
contributes empirical evidence on how culturally diverse students experience institutional
support, language barriers, and cross-cultural engagement in a specific university setting. In
this way, the study offers a more localized and integrated understanding of multicultural
education and student success, with practical implications for universities seeking to design
more inclusive policies and support systems. The present study addresses the following
research questions:

1. What academic and social challenges do culturally diverse students face at the
university level?

2. To what extent does multicultural education support the academic success of
culturally diverse students?

Theoretical Framework

The theoretical framework for this study is grounded in several key theories that provide a
comprehensive understanding of the challenges faced by culturally diverse students in higher
education. First, Multicultural Education Theory (McGee Banks & Banks, 1995) emphasizes
the importance of creating inclusive educational practices that recognize and respect cultural
diversity, ensuring equal learning opportunities for students from different backgrounds. This
theory is particularly relevant as it underpins the study’s exploration of the impact of
multicultural education on students’ academic experiences. Cultural Capital Theory
(Bourdieu, 2011) offers a lens for understanding how students’ diverse cultural backgrounds
and knowledge influence their academic success and integration within the university system.
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In tandem, Social Integration Theory (Mannan, 2007) highlights the importance of students’
sense of belonging and social connection to their academic performance, suggesting that
students who are socially integrated are more likely to succeed. Finally, the Intersectionality
Framework (Charusheela, 2013) examines how multiple identities (such as race, gender, and
class) intersect to shape the experiences of culturally diverse students, adding complexity to
the challenges they face. Together, these theories provide a holistic approach to understanding
the academic, social, and emotional obstacles that culturally diverse students in higher
education encounter.

Multicultural
Education Theory
Banks (1995)

Cultural Capital
Theory
{Bourdieu,1986)

Intersectionality
Framework

{Crenshaw, 1989)

Figure 1. Diagram of the theoretical framework

Figure 1 summarizes the theoretical underpinnings of this study. It outlines how Multicultural
Education Theory, Cultural Capital Theory, and Social Integration Theory collectively frame
the challenges faced by culturally diverse students, with Intersectionality Theory adding
depth by considering the impact of intersecting identities like gender, race, and class.

Literature Review

Multicultural education, as an approach to fostering understanding and respect for cultural
differences, plays a critical role in mitigating the challenges faced by culturally diverse
students in higher education (Banks, 2015a). Researchers emphasize that multicultural
education is not only about incorporating diverse cultural content into the curriculum but also
about fostering an inclusive environment in which students of all backgrounds feel valued
and supported. This approach extends beyond content inclusion to pedagogical strategies,
encouraging faculty to adopt practices that acknowledge and celebrate diversity (Bakhov et
al., 2024). Despite the growing emphasis on multiculturalism, many institutions face
challenges in fully implementing these strategies, often due to resource constraints,
insufficient faculty training, or institutional resistance to change (McGee Banks & Banks, 1995;
Rego & Nieto, 2000). The gap between the theoretical ideals of multicultural education and its
practical implementation is a significant barrier, leaving culturally diverse students to
navigate these challenges largely unsupported. The literature indicates that when
multicultural education is not effectively implemented, it can exacerbate feelings of isolation
and exclusion among students, further hindering their academic success (Alismail, 2016;
Banks, 2015a).
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The literature on culturally diverse students in higher education consistently identifies three
interrelated areas of challenge: language barriers, adjustment to dominant teaching practices,
and social integration within the university environment (Masunungure & Maguvhe, 2025).
These challenges are not isolated; rather, they are interconnected and often exacerbate one
another. Language barriers, for instance, not only hinder students’ academic performance but
also affect their ability to integrate socially and engage with their peers. Students who struggle
with language may also experience difficulties understanding lecture content, participating in
classroom discussions, and forming relationships with classmates, which, in turn, affects their
overall sense of belonging within the academic community. The inability to fully participate
in both academic and social spheres can lead to a negative feedback loop, where academic
difficulties fuel social isolation, and social isolation compounds academic challenges
(Alsubaie, 2015; Banks, 2015b). Thus, these challenges must be addressed holistically, with
universities offering targeted language support, cultural integration programs, and inclusive
teaching methods that accommodate diverse learning styles (Banks, 2015b).

A second major theme in the literature concerns the mismatch between students’ prior cultural
learning experiences and the teaching methods used in higher education institutions. This
mismatch can create significant challenges for students as they adjust to new academic
environments. Studies suggest that students from collectivist cultures may interpret classroom
participation, independence, authority, and interactions with instructors differently than in
more individualistic educational settings (Ali, 2025). For instance, in many Western higher
education institutions, students are encouraged to express independent opinions, challenge
the instructor’s views, and engage in open debate. However, students from more collectivist
cultures may view such behaviors as disrespectful or disruptive. As a result, these students
may struggle to adapt to classroom dynamics, which can affect their academic engagement,
confidence, and overall success (Lee & Kang, 2023; Milner, 2017). This highlights the need for
faculty to be trained in culturally responsive teaching methods that recognize and respect
diverse learning styles and cultural norms (Milner, 2017). Moreover, institutions should
consider adapting their pedagogical approaches to ensure that all students, regardless of their
cultural background, feel comfortable and empowered to participate fully in academic
activities.

A third major theme in the literature concerns social integration and the overall institutional
climate. Culturally diverse students often face challenges related to exclusion, isolation, or
limited participation in campus social networks, all of which can negatively affect both their
well-being and academic persistence (Eden et al., 2024). These students may find it difficult to
form meaningful social connections, leading to feelings of alienation and a reduced sense of
belonging. Social integration is crucial for academic success, as students who feel connected
to their peers and the campus community are more likely to remain motivated and engaged
in their studies. Furthermore, when students are socially isolated, they may experience
increased levels of stress, anxiety, and depression, which can undermine their academic
performance and overall health (Choi & Lee, 2020; Garcia-Carmona et al., 2021). Universities
must therefore actively promote inclusive campus environments that encourage interaction
among students from diverse backgrounds, through programs such as cross-cultural
workshops, mentoring schemes, and student organizations that foster social connections and
support.
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Method

Research Design

This study employed a descriptive research design and a quantitative approach to investigate
the challenges faced by culturally diverse students at the university level and to explore the
impact of multicultural education on their academic success. A descriptive research design
provides a detailed, accurate account of the phenomena under study without manipulating
variables. A quantitative approach enables the collection of numerical data, which can be
analyzed statistically to draw meaningful conclusions about the experiences of culturally
diverse students.s of culturally diverse students.

Population and Sampling

The population for this study consisted of all foreign female students enrolled at the
International Islamic University Islamabad (IIUI). Given the university’s increasing cultural
diversity, foreign students represent a significant proportion of the student body. These
students, coming from a variety of cultural, linguistic, and ethnic backgrounds, are most likely
to face challenges related to language, cultural adjustment, and academic integration. The
focus on female foreign students was due to their unique challenges in adjusting to a new
educational environment and their underrepresentation in some aspects of the university’s
support systems. The study targeted foreign female students enrolled at the International
Islamic University Islamabad (IIUI). According to university records, the total population
consisted of 130 students. Since the population size was manageable and all accessible
members of the target population were included in the study, a census approach (total
population sampling) was used instead of simple random sampling. This approach allowed
the researchers to obtain data from the full target group relevant to the study.

Data Collection

The primary instrument for data collection was a self-developed, closed-ended questionnaire
designed in accordance with the study’s objectives and the relevant literature on culturally
diverse students in higher education. The questionnaire consisted of two sections: the first
collected demographic information, and the second included Likert-scale items on language
barriers, social integration, academic adjustment, and multicultural educational support.
Before final administration, the instrument was pilot tested to improve clarity, wording, and
relevance of the items. Data was collected through a personal visit to the IIUI female campus,
where the researchers distributed the questionnaires to the selected foreign female students.
The researchers approached students in both academic (classrooms) and social (hostels)
settings to ensure broad participation. Students were informed about the purpose of the study,
and participation was voluntary. The questionnaires were distributed and collected on the
same day to maximize response rates and minimize potential follow-up issues. Ethical
considerations, such as informed consent and confidentiality, were strictly followed
throughout the data collection process.

Data Analysis

The data collected from the questionnaires were analyzed using SPSS (Statistical Package for
the Social Sciences) software (Norman et al., 1968). Descriptive statistics, including mean,
median, and mode, were used to summarize the responses and provide an overall picture of
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the challenges faced by the students. Additionally, percentage calculations were employed to
quantify the distribution of responses across the various Likert scale categories (Strongly
Agree, Agree, etc.). This approach allowed the researchers to identify patterns and trends in
the data, providing insights into students’ common experiences and perceptions of
multicultural education and its impact on their academic achievement.

Limitations

This study was limited by several factors. First, the sample was restricted to foreign female
students at IIUI, which may not fully represent the experiences of male foreign students or
local students from diverse cultural backgrounds. Second, the study relied on self-reported
data, which may be affected by social desirability bias or recall inaccuracies. Finally, the use
of a single university setting may limit the generalizability of the findings to other educational
institutions with different cultural dynamics or support systems.

Results
Challenges and Support Perceptions

The findings of this study, gathered from 130 foreign female students at the International
Islamic University Islamabad (IIUI), provide valuable insights into the challenges faced by
culturally diverse students. These challenges were analyzed across several domains: language
barriers, adjustment to teaching methods, social integration, and institutional support. The
students’ perceptions of multicultural education and institutional support mechanisms were
also explored. The results underscore that language barriers and social integration challenges
are central to the difficulties these students encounter. Specifically, the majority of respondents
(over 50%) reported that language barriers contributed to feelings of isolation, making it
challenging to engage in classroom discussions and develop peer relationships. This is in line
with previous research indicating that language proficiency directly impacts both academic
performance and social well-being (Alsubaie, 2015). The data further revealed that students in
their early semesters (1-3) reported greater difficulties adapting to academic norms and
expectations. This finding highlights the critical period during which universities should
provide additional support and resources to help students transition smoothly into university
life. In particular, support programs such as language workshops, peer mentoring, and
cultural orientation could help mitigate the challenges faced during the initial adjustment
phase. Additionally, the results show that social integration issues are prevalent, with over
70% of students expressing the need for more cross-cultural dialogue and faculty training in
cultural sensitivity. These findings suggest that while multicultural education is valued by
students, there is a gap in its implementation, particularly in terms of faculty preparedness
and institutional policies on diversity. Universities should prioritize creating inclusive
environments that not only address academic barriers but also foster social connections among
students from diverse backgrounds. Tables 1 through 4 provide a detailed breakdown of the
key challenges identified by the students and their perceptions of available support systems.
For example, Table 3 highlights the need for improved mental health support, as 55% of
students indicated that the current resources were inadequate. This suggests a critical area for
improvement, as mental health challenges often compound the difficulties related to cultural
adjustment and social integration.
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Key Challenges Faced by Culturally Diverse Students

The challenges faced by culturally diverse students at the university level were varied, with
language barriers, adaptation to teaching methods, and social integration being the most
prominent. The students reported significant difficulties in adjusting to both academic and
social aspects of university life.

Table 1. Semester-wise distribution of respondents

Semester No. of Respondents % of Total Respondents
Semester 1 to 3 54 41%
Semester 4 to 6 45 35%
Semester 7 and 8 31 24%

The semester-wise distribution of respondents shows that the largest group of participants
was from semesters 1 to 3, representing 41% of the total sample, followed by 35% from
semesters 4 to 6 and 24% from semesters 7 and 8. This distribution is meaningful because it
suggests that a large proportion of the respondents were still in the early phase of university
adjustment. Students in the initial semesters are generally more likely to experience difficulties
with unfamiliar teaching practices, communication patterns, and social expectations in the
university environment. Therefore, the strong presence of early-semester students in the
sample helps explain why adjustment-related challenges appeared prominently in the
findings. At the same time, the inclusion of students from later semesters suggests that some
of these issues may persist beyond the initial transition period rather than disappear
completely.

Language Barriers and Social Integration

Language barriers were identified as one of the most significant challenges affecting students’
academic performance and social experiences. Many respondents indicated that language
differences made it difficult for them to participate confidently in classroom discussions, ask
for help, and build comfortable relationships with their peers. These difficulties appear to
affect not only academic communication but also students’ confidence and sense of belonging
within the university community.

Table 2. Language barriers and social integration

Challenge S:;Irlf:y Agree Neutral = Disagree Strongly Disagree Mean
Language barriers
make me feel 29 (22%) 36 (28%) 32 (25%) 18 (14%) 15 (11%) 3.35
isolated
Language barriers
make asking for 34 (26%) 37 (29%) 42 (32%) 9 (7%) 8 (6%) 3.62
help difficult
Connecting with
classmates from 21 (16%) 48 (37%) 36 (28%) 19 (15%) 6 (4%) 3.45

different cultures is
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tough
Social interactions
outside class are 23 (18%) 54 (41%) 36 (28%) 10 (8%) 7 (5%) 3.58
overwhelming

Note. N = 130. SA = strongly agree; A = agree; N = neutral; D = disagree; SD = strongly disagree. M
= mean.

The data in Table 2 show that language-related difficulties are closely connected with students’
broader academic and social experiences. More than half of the respondents agreed or strongly
agreed that language barriers make them feel isolated and make it difficult to seek help when
needed. Similarly, many students reported that connecting with classmates from different
cultures is difficult and that social interactions outside the classroom can feel overwhelming.
The mean scores, ranging from 3.35 to 3.62, indicate a noticeable tendency toward agreement
with these concerns. These findings suggest that language barriers are not limited to classroom
understanding alone; they also shape students’ confidence, participation, and ability to
establish social networks. In this way, language difficulties emerge as a major factor
influencing both academic adjustment and social integration at the university level.

Social Integration and Perception of Support Systems

The study also explored students’ perceptions of the social environment and institutional
support systems, including faculty training, cultural dialogue, and mental health resources.
While many students expressed the need for more support, others appreciated the
opportunities for cross-cultural engagement provided by the university.

Table 3. Social integration and support perception

%

Challenge/Perception  Strongly Agree Agree Neutral Disagree ]S)tirs(;nii Mean Agree/Strongly
8 Agree
Staff need more
. o 47 33 17 o o
culturally ?en51tlve 29 (22%) (36%) (25%) (13%) 4 (3%) 3.6 58%
training
More cross-cultural 45 30
48 (379 4 (39 9 4. 729
dialogue would help 8 37%) (35%) (23%) %) 3(2%) 0 &
I appreciate the 53 27
cultural diversity at 32 (24%) 9(7%) 9(7%) 3.7 65%
. . (41%) (21%)
the university
I value learning from 44 28
3 O, o, O, o,
cultur;li}errglverse 50 (39%) (34%) (21%) 3(2%) 5(4%) 4.0 72%

Table 3 shows that students generally hold positive attitudes toward cultural diversity, while
also expressing a clear need for stronger institutional support. A majority of respondents
agreed or strongly agreed that staff need more culturally sensitive training, and an even larger
proportion believed that more cross-cultural dialogue would improve their university
experience. In addition, many students reported appreciating cultural diversity at the
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university and valuing learning from peers with different cultural backgrounds. These
findings are important because they show that students are not rejecting diversity; rather, they
are open to multicultural interaction but feel that the existing institutional environment does
not fully support it in practice. The strong support for more dialogue and staff training
indicates a need for the university to move beyond acknowledging diversity and work toward
a more actively inclusive campus culture.

Support Systems and Academic Resources

Finally, the study examined students’ perceptions of available support systems, including
financial aid, scholarships, and mental health resources. Many students expressed satisfaction
with the financial support offered, though there were mixed perceptions regarding mental
health resources.

Table 4. Support systems and academic resources

Strongly

0,
Strongly Mean %o Agree/Strongly
Agree

P ti
erception Disagree Agree

Agree  Neutral Disagree

University offers
scholarships,
grants, and

0,
financial aid for 52 (40%)

3 0, 0, 0, 0,
oaoy 2309%) 8(6%) 14(11%) 38 64%

multicultural
students

University offers
mental health
resources and 38 17
y 7 (219
support for 33 (25%) (29%) 27 (21%) (13%)
multicultural

15 (12%) 3.4 55%

students

The responses presented in Table 4 show a mixed picture of institutional support. On the one
hand, a majority of respondents agreed or strongly agreed that the university offers
scholarships, grants, and financial aid for multicultural students. This suggests that financial
support is relatively visible and appreciated by students. On the other hand, perceptions of
mental health resources were less positive, with a smaller proportion of students expressing
agreement that sufficient mental health support is available. This difference is significant
because it indicates that while students may recognize the university’s financial assistance,
emotional and psychological support services may be less accessible, less visible, or less
responsive to their needs. Since culturally diverse students often experience stress related to
adjustment, communication, and isolation, the findings suggest that mental health support
should be strengthened as an essential part of institutional assistance

Discussion

The findings of this study reveal that culturally diverse students face significant challenges at
the university level, particularly in areas of academic adjustment, language barriers, and social
integration. As shown in the results, a substantial number of respondents reported feeling
misunderstood due to cultural differences, with many struggling to adapt to the university’s
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teaching methods. This suggests that current educational approaches may not fully
accommodate students” diverse cultural backgrounds, hindering their academic success. The
results align with existing research on multicultural education, which emphasizes the need for
culturally responsive teaching methods that acknowledge and incorporate students” diverse
learning styles (Banks, 1995).

Language barriers were found to be one of the most critical obstacles faced by culturally
diverse students, affecting both their academic performance and social interactions. More than
half of the respondents indicated that language difficulties contributed to feelings of isolation
and made it challenging to ask for help or participate in classroom discussions (Maeda, 2017).
These findings are consistent with previous studies that highlight the detrimental effects of
language barriers on international students’ academic experiences (Alsubaie, 2015). The
study’s results suggest that universities must provide stronger language support services and
training to help students overcome these challenges, thereby improving their academic
performance and enhancing their social integration on campus. These findings align with
previous studies by Maeda (2017) and Alsubaie (2015), who also found that language barriers
significantly hinder participation in academic settings. However, this study offers a unique
contribution by exploring these issues specifically in the context of Pakistani higher education,
where institutional support systems for foreign students are still developing.

The study also found that social integration is a major concern for culturally diverse students.
Many respondents expressed difficulty in connecting with peers from different cultural
backgrounds and reported feeling overwhelmed by social interactions outside of class. These
results echo findings from previous research on social integration, which emphasize that
feelings of alienation and isolation are common among students from minority backgrounds
(Tinto, 1997). Despite these challenges, the majority of students in this study valued the
opportunity to interact with peers from diverse cultural backgrounds and expressed a desire
for more cross-cultural dialogue (Eliyahu-Levi, 2020). This suggests that while social
integration can be challenging, it is also recognized as an important aspect of the university
experience, contributing to personal growth and cultural awareness. While previous research,
such as that by Tinto (1997), emphasized the importance of social integration for academic
success, the present study highlights the specific social challenges faced by culturally diverse
female students. This suggests that universities must create a more inclusive environment that
facilitates both academic integration and personal well-being.

Finally, perceptions of institutional support systems, such as faculty training in cultural
sensitivity and mental health resources, were mixed. Although a majority of students agreed
that more culturally sensitive training for faculty and staff would improve their academic
experience, their perceptions of mental health support services were less positive. This
indicates that while financial aid and scholarships were appreciated, the mental health needs
of culturally diverse students may not be fully addressed (Goodman, 2017). The findings
highlight the importance of expanding support services, including mental health programs
specifically designed for the unique stressors faced by these students, such as cultural
adjustment, discrimination, and isolation. Universities must therefore develop comprehensive
support systems that extend beyond academic assistance to encompass social and emotional
well-being, helping students thrive in a multicultural environment. The mixed perception of
institutional support found in this study aligns with findings from Goodman (2017), who
noted that while financial support is crucial, mental health resources often fall short. The need
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for targeted support for culturally diverse students, including counseling services, is echoed
in recent literature, highlighting the gaps in current university practices (Lee & Kang, 2023).

Conclusion and Implications

This study highlights the significant challenges faced by culturally diverse students at the
university level, with particular emphasis on language barriers, academic adjustment, and
social integration. The findings underscore the importance of adopting more inclusive and
culturally responsive teaching methods to better accommodate students’ diverse learning
styles and backgrounds. Additionally, the study emphasizes the need for universities to
enhance support services, including language assistance, faculty training in cultural
sensitivity, and more opportunities for cross-cultural dialogue. Addressing these challenges is
essential for ensuring that culturally diverse students can fully engage in the academic and
social aspects of university life. The results also demonstrate that while financial aid and
academic support services are valued, there is a pressing need for universities to improve
mental health resources and social integration efforts for culturally diverse students. Creating
a more inclusive and supportive environment will not only help these students overcome the
challenges they face but also enhance their overall academic success and well-being. In
conclusion, this study calls for a holistic approach to student support that addresses both
academic and social dimensions, ensuring that culturally diverse students have the resources
and opportunities necessary to thrive in a multicultural academic environment.
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