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universities, historically central to nation-state-building and reflective of
broader Latin American patterns, are now at a crossroads, grappling with the
preservation of national identity, engagement with the global knowledge
economy, and the need to address epistemic injustices rooted in colonial legacies
and neoliberal agendas. Drawing on decolonial theory and Escobar's concept of
the pluriverse, the paper reimagines Chilean universities as transformative
spaces that resist colonial legacies while promoting inclusivity and equity in
curriculum, research, governance, and social engagement. This idea challenges
the commodification of education tied to global rankings and envisions a system
where local and national identities align with global academic aspirations. The
analysis offers nuanced insights into the decolonisation of higher education and
proposes a transformative framework for Chilean universities to address these
tensions.

Introduction

Universities have historically played a central role in shaping both individual and societal
identities (Brennan et al., 2018). Given this influential position, it is relevant to examine the
role of universities in the process of identity formation through local, national, and global
lenses (Marginson & Rhoades, 2002). Such an analysis allows for a nuanced understanding of
the complex forces at play, recognising that local dynamics influence national identities and
global interactions. This is particularly relevant in countries that were once colonies, where
the legacy of colonialism continues to shape the educational landscape. In these contexts,
universities are often at the forefront of navigating and negotiating the tensions between
preserving indigenous and local identities and engaging with global academic standards
(Dawson, 2020; Guzman-Valenzuela, 2021, 2023, 2025; Guzman-Valenzuela et al., 2025). The
challenge is to address the historical erasure and marginalization of indigenous cultures and
knowledge systems, which were often suppressed during the colonial era (Connell, 2014),
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while simultaneously participating in global academic discourses that may perpetuate
colonial structures (Gyamera & Burke, 2018; Shahjahan et al., 2017). Understanding how
universities contribute to resisting, defying, or dismantling these dynamics (de Oliveira
Andreotti et al., 2015) is essential for promoting more inclusive and pluralistic identity
formation in postcolonial societies.

This paper explores the central tension within Chilean universities, examining the historical
conflict between their enduring colonial legacy, the nationalist imperatives of the post-
independence era, and the contemporary pressures of internationalisation. It argues that these
competing forces-colonial legacies, the construction of a state-nation with a unified identity,
and global influences-have shaped the identity and function of Chilean universities in complex
ways. The post-independence period, marked by efforts to consolidate the nation-state, saw
universities redefined as instruments for fostering national unity and promoting republican
ideals, often at the expense of inclusivity and recognition of diverse knowledge systems. These
dynamics, compounded by contemporary global pressures, have significant implications for
equity and the integration of alternative epistemologies. The paper calls for a critical re-
examination of the role of Chilean universities, urging a more inclusive and decolonised
approach that addresses these multi-layered historical influences.

The Foundations of Higher Education in Chile and Latin America

The historical influence of the colonial period has had a profound and lasting impact on the
structure and values of Latin American universities, including those in Chile. The
development of universities dates back to the 15th century, when Spain and Portugal
colonised the Americas. During this period, several universities were established under the
auspices of the Spanish and Portuguese crowns, in close collaboration with the Catholic
Church (Arocena & Sutz, 2005). The main mission of these colonial universities was to educate
the continent's elite (Marin-Gutiérrez, 2016). These elites, including descendants of the
conquistadors and later European immigrants, dominated the financial and political spheres
of society, while indigenous peoples, Afro-descendants, and mestizos were relegated to lower
socio-economic strata (Marin-Gutiérrez, 2016; Tiinnermann Bernheim, 2003) so perpetuating
what Quijano called a ‘matrix of power’ (Quijano, 1993).

The first universities in Latin America, such as the Universidad Santo Tomas de Aquino (1538),
the Universidad Mayor Nacional de San Marcos (1551), and the Royal and Pontifical
University of Mexico (1551), were initially founded and controlled by the Catholic Church,
particularly under the influence of the Dominican and Franciscan orders. Following the
independence of several Latin American countries in the early 19th century, colonial-era
institutions underwent significant changes: some were abolished, while others were
restructured or nationalised to reflect the secular and nationalist ideals of the newly formed
republics. This way, the Universidad Nacional Mayor de San Marcos in Peru is now the oldest
continuously operating university in the Americas and a leading public institution in the
country. The Royal and Pontifical University of Mexico became the National Autonomous
University of Mexico (UNAM), one of the largest and most prestigious public universities in
Latin America. The Universidad Santo Tomds de Aquino in the Dominican Republic
disappeared in 1823 following the entry of Haitian troops into the country. In 1914, the public
university Universidad Autéonoma de Santo Domingo was established as the educational
successor to the historic Universidad Santo Tomas de Aquino.



248 i@ C. GUZMAN-VALENZUELA

These changes highlighted the central role of state universities in nation-state-building
(Tinnermann Bernheim, 2003), as they promoted national unity and a collective identity rooted
in independence and republicanism (Larrain, 2013; Miller, 2020). Through a gradual process
of secularisation, universities were transformed from Catholic-controlled institutions to those
reflecting the republican ideals of the new nations under state control, becoming key
instruments in shaping a modern, secular national identity (Tiinnermann Bernheim, 2003).

In Chile, the first university, the Universidad de Chile, was founded in 1842 by order of
President Manuel Bulnes. This institution played a central role in managing education and
advising the government of the newly formed republic (Serrano, 2016). Its mandate included
the teaching and cultivation of literature and science, the supervision of public education at
all levels, and the inspection of the country's educational institutions (Serrano, 2016). As a state
university, the Universidad de Chile operated under the principle of service to the Republic,
advising the government on critical national issues (Serrano, 2016). This was followed by the
establishment of the Universidad de Santiago de Chile (USACH), which had its roots in the
School of Arts and Crafts (1849), further consolidating the role of public universities in national
development. While state universities were secularising and adapting to republican ideals, the
emergence of new Catholic institutions reflected the Church's efforts to maintain its influence
in education and counterbalance the growing dominance of secular, state-controlled
universities. Often founded by religious orders or supported by Catholic elites, these
institutions were seen as essential for preserving traditional values and providing an
alternative to the increasingly secular public education system (Bernasconi, 2008; Fleet &
Smith, 2015; Klaiber, 2009; Krebs et al., 1993; Morello, 2021). In Chile, the tension between
secularism and Catholicism culminated in the establishment of the country's first non-state
university, the Pontifical Catholic University of Chile, in 1888.

Notably, recent studies (Guzman-Valenzuela, 2025; Guzman-Valenzuela & Barnett, 2024;
Guzman-Valenzuela et al.,, 2022) examining perceptions of the public role of universities
revealed a belief that universities, whether public or private, continue to serve the broader
interests of the nation-state, suggesting that this republican vision remains strong. According
to these studies, while some academics argue that only public universities fulfil this societal
responsibility, other academics and politicians believe that both public and private
universities contribute to national development. They are seen not only as providers of
education but also as key drivers of societal progress and public welfare, maintaining their
historical mission to exercise a public service through teaching, research, and community
service.

Massification, Privatisation, and Inequities in Higher Education

Since the 1980s, many higher education systems in Latin America have moved from elite to
mass education. However, as public institutions struggled to absorb the growing demand for
higher education, the private sector began to expand and gain strength (Levy, 2018). This
growth has been particularly pronounced in Brazil, Colombia, Chile, El Salvador, and the
Dominican Republic, where the private sector has flourished, often facilitated by lax regulation
and a lack of comprehensive planning that has only recently begun to be addressed (Levy,
1986, 2018).
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The case of Chile is particularly noteworthy. With over 60% of higher education funding
coming from private sources (OECD, 2022), Chile stands out as an outlier in the privatisation
of higher education among OECD countries, along with Australia, the United Kingdom,
Japan, and the United States. What is more, Chilean public universities receive only 32.1% of
the total public funds, while private universities, which include both traditional and newly
established institutions, received 48% of these funds (SIES, 2023). In addition, the significant
expansion of private universities since the 1980s has created a clear divide within the higher
education landscape. On one side are the elite, prestigious universities, primarily research-
oriented and predominantly public, with a few well-established private institutions. On the
other side are the second and third-tier universities, which are largely newer, teaching-
oriented private institutions, although some public universities also share this profile
(Guzman-Valenzuela & Barnett, 2024).

The expansion of higher education in Latin America has begun to open doors for minority
groups, leading to increased participation of students from low backgrounds, including
indigenous communities (Guzman-Valenzuela et al., 2025). However, equitable access,
meaningful opportunities, and successful outcomes for indigenous students remain areas that
require significant ongoing attention and effort (Lopez, 2021; Sabzalieva et al., 2022). In Chile,
the disparities in the enrolment of indigenous students in higher education are stark. In 2024,
the total number of students enrolled in higher education is expected to reach 1,385,828. Of
these, 150,953 will be from indigenous communities, covering undergraduate, graduate, and
postgraduate levels (SIES, 2024). This means that indigenous students make up only 10.9% of
the total enrolment, highlighting the persistent inequalities that must be addressed to achieve
true inclusivity and equity in higher education. A closer look at the data reveals even more
worrying trends: while indigenous students make up 11.4% of undergraduate enrolments,
their participation drops significantly at the graduate (5.4%) and postgraduate (4.6%) levels,
pointing to significant inequalities in educational progression.

In addition, when examining the distribution of indigenous enrolment across different types
of higher education institutions, it becomes clear that universities account for 81,168
indigenous enrolments (53.8% of the total), while Professional Institutes (Institutos
Profesionales, IP) enroll 48,211 indigenous students (31.9%), and Technical Training Centres
(Centros de Formacion Técnica, CFT) enrol 21,547 indigenous students (14.3%). However,
proportionally, CFTs have a higher percentage of indigenous enrolments (14.9%) compared to
IPs (11.3%) and universities (10%) (SIES, 2024). This trend suggests that indigenous students
are more likely to attend less prestigious institutions, reflecting broader social inequities. In
addition to the challenges of access and representation for indigenous students, there are
deeper systemic issues that go beyond mere enrolment. Even those who successfully graduate
from higher education institutions often face significant barriers in the labour market,
including limited employment opportunities and lower wages compared to their non-
indigenous peers, as evidenced in several Latin American countries (Abramo, 2022;
Schmelkes, 2014). The challenge is therefore not only to ensure access to higher education, but
also to provide access to quality institutions, to support students through graduation, and to
facilitate their transition into well-paying jobs. Furthermore, addressing these issues requires
a fundamental shift in the deeply embedded colonial mindset that continues to influence both
higher education and society at large (Guzman-Valenzuela et al., 2025). Such influence has
also shaped the production, evaluation, and transmission of knowledge within universities,
fostering a system that has historically perpetuated a Western-centric worldview (Chiappa &
Firnardi; Guzman-Valenzuela et al., 2025; Guzman-Valenzuela, 2021).
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Interestingly, in the above-mentioned empirical studies on the public role of universities in
Chile (Guzman-Valenzuela, 2025; Guzman-Valenzuela & Barnett, 2024; Guzman-Valenzuela
et al., 2022), the absence of discussions on indigenous knowledge and peoples is particularly
striking. This omission is significant, especially in light of broader global and regional efforts
to recognise and integrate indigenous perspectives in higher education. While there is growing
awareness and policy focus on these issues, they remain largely overlooked in the discourse
on the public function of universities in Chile. This failure of academics and politicians to fully
engage with the issue suggests that, despite its prominence in policy discussions, there has yet
to be a significant shift in the prevailing mindset within higher education.

Global Influences and the Development of Latin American Higher Education

An extensive literature has explored the global trends that are shaping higher education
systems around the world (Altbach et al., 2019; De Wit & Altbach, 2021). These trends are often
driven by the financial and political interests of powerful countries and supranational
organisations such as the World Bank and the OECD (Shahjahan, 2016). In this context, there
is a strong global push for the internationalisation of universities, with international rankings
playing a central role (Kriicken, 2021). Achieving high rankings is often seen as crucial for
gaining global visibility, attracting top students, and securing research funding (Hazelkorn ,
2011; Kochetkov, 2024). However, this focus on rankings has led to a stratification of higher
education, with only a few institutions - mainly in wealthy countries such as the US, UK, and
Australia - dominating the top positions (Calderon, 2021; Shahjahan & Baizhanov, 2023). Latin
American universities, on the other hand, face significant challenges in this area (Maldonado-
Maldonado & Cortes, 2016; Maldonado-Maldonado & Cortes-Velasco, 2021; Ruiz-Toledo et
al., 2021).

Latin American universities face several major challenges that contribute to their
underperformance in global rankings (Feyen & van-Hoof, 2013). Key factors include limited
research funding, which limits their ability to produce high-impact research and engage in
extensive international collaborations. Historical inequalities and centralised governance
structures also limit institutional autonomy, making it difficult for universities to adapt to
global academic standards. Political and economic instability exacerbates these problems and
leads to inconsistent support for higher education. In addition, heavy teaching loads for
faculty members reduce the time available for research, while language barriers often prevent
Latin American research from gaining visibility in predominantly English-speaking academic
circles (Guzman-Valenzuela et al., 2023). In Chile, the influence of internationalisation has
been particularly strong, with universities increasingly aligning their practices and policies
with these global standards (Chiappa & Finardi, 2021; Ramirez-Valdivia & Latorre, 2022),
often at the expense of local needs and contexts.

This aggressive form of internationalisation, which relies heavily on international rankings,
can be interpreted as a new form of colonialism, imposing a hegemonic framework that
marginalises universities and academics that do not follow this model (Guzman-Valenzuela,
2025; Shahjahan et al., 2017). This phenomenon is particularly pronounced in semi-peripheral
and peripheral regions such as Latin America, where numerous non-Western universities
have become increasingly dependent on Western academic standards. As a result, there has
been a growing critique of this Western-dominated model and its neo-colonial implications
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within Latin America (Guzman-Valenzuela, 2023; Oregioni, 2019). Moreover, the
contemporary emphasis on globalisation, internationalisation, and the competition for
prestige among universities often exacerbates existing inequities by marginalising local
knowledge systems and indigenous perspectives under the guise of modernity and progress
(Guzman-Valenzuela, 2023, 2025; Perales Franco & McCowan, 2021). In response, there is a
growing movement advocating for the decolonisation of curricula and the integration of
indigenous knowledge systems (de Carvalho, 2022; Guzman-Valenzuela et al., 2022),
challenging the historical narratives that have long dominated higher education (Gopal, 2021;
Le Grange, 2020; Mamdani, 2019).

The Convergence of Neo-liberal and Global Identities Across Chilean Universities

Chilean universities, both public and private, have played a pivotal role in shaping national
identity and contributing to the country's development in terms of economic growth and
services (Guzman-Valenzuela, 2025; Guzman-Valenzuela & Barnett, 2024; Guzman-
Valenzuela et al.,, 2024). As seen in the post-independence era, they became key tools for
fostering a unified national identity in line with republican ideals, promoting values of
progress and modernity. Later, during the Pinochet regime, universities were restructured in
line with neoliberal policies, reflecting a shift towards individualism and market-driven
approaches (Guzman-Valenzuela & Barnett, 2024; Simbiirger & Donoso, 2020). For example,
while private universities had existed since the 19th century and benefited from state funding,
the dictatorship era marked a profound transformation. Faced with a growing demand for
higher education, the Pinochet regime actively promoted the expansion of the private
university sector, encouraging the creation of numerous private institutions (Simbiirger &
Guzman-Valenzuela, 2020). At the same time, the regime restructured the public university
system, intervening directly in existing institutions and creating new regional public
universities to decentralise and fragment the higher education landscape (Garretdn, 2005).
These policies reflected the broader neoliberal goal of reducing state control while promoting
market-based approaches to education.

A key aspect of this transformation was the introduction of a new funding model. Prior to
1980, both public and private universities relied heavily on government funding. After 1980,
however, there was a marked decline in state support, with the financial burden increasingly
shifting to students and their families (Pdez et al., 2016). This market-oriented approach
significantly reshaped the higher education landscape, with universities operating in a more
competitive and financially independent framework. Since 2016, however, there has been an
effort to alleviate this burden through the introduction of free tuition for the poorest students,
although challenges remain in fully realizing this initiative due to economic constraints and
policy limitations (Clasing, 2022).

The convergence of neoliberal and global trends in higher education (massification,
internationalisation, and the decrease in public funding for public universities) has found
fertile ground in Chilean higher education, where neoliberal policies have been deeply rooted
since the Pinochet era. During the dictatorship, the regime implemented sweeping neoliberal
reforms that prioritised market principles, competition, and individualism, transforming the
education system into one driven by market logic (Simbiirger & Guzmaén-Valenzuela, 2025).
These principles continue to influence Chilean higher education, forge global research
collaborations, and climb the ranks of international university rankings.
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The focus on internationalisation, for example, reflects the neoliberal emphasis on global
competitiveness, leading to increased investment in offering programmes in English,
establishing exchange agreements, and participating in international research networks
(Guzman-Valenzuela, 2025). Particularly, the pressure to improve positions in global rankings
has spurred investment in research output, faculty recruitment, and infrastructure
(Maldonado-Maldonado & Cortes-Velasco, 2021; Véliz & Marshall, 2022). This dual embrace
of neoliberal and global identities allows Chilean institutions to navigate and thrive in an
increasingly interconnected and competitive world, capitalising on the opportunities offered
by globalisation while reinforcing the market-oriented values that have become central to
Chilean society.

Opportunities for Chilean Universities: A Decolonial Multiversity

The colonial legacy and emerging forms of neo-colonialism in Chilean higher education
present both challenges and opportunities for rethinking the role of universities in a
postcolonial context. The entrenched nature of these colonial influences makes it difficult to
break with established norms and practices that continue to marginalise non-Western
knowledge systems and alternative university models that deviate from the conventional
focus on international rankings or the paradigm of 'world-class' universities. However, the
growing awareness and commitment to decolonisation within the academic community
provide a powerful catalyst for transformative change. In this context, Chilean universities
could benefit from promoting a more inclusive and pluralistic understanding of national
identity, one that reflects the diverse cultures, histories, and perspectives within the Chilean
society. This approach would broaden the traditional narrative of national identity by
including a wider range of voices, including those of indigenous and marginalised
communities.

The concept of multiversity is particularly relevant in this context (Kerr, 2023). It refers to a
model of higher education that not only recognises but actively embraces the diversity of
knowledges, perspectives, and cultures within its institutional framework (Donovan, 2016).
As described by Kerr, the multiversity is an institution that meets a wide range of societal
needs through its multiple roles in education, research, public service, and economic
development. This concept advocates that universities should be dynamic and inclusive,
capable of meeting the complex challenges of a pluralistic society.

However, while the concept of the multiversity offers a framework for more dynamic and
inclusive universities, it should be considered carefully, particularly from a decolonial
perspective. Kerr originally coined the term to describe a group of elite research universities
in the United States (Donovan, op. cit), institutions deeply embedded in national and
international economic growth and broader social, political, and cultural development.
Therefore, any application of the multiversity concept in different contexts should consider
how to incorporate marginalised knowledge systems and address the hierarchies that have
traditionally excluded non-Western perspectives.

In this context, a more pertinent concept is Escobar's (2013) notion of the ‘pluriverse’, which
challenges the idea of a singular, universal worldview. The pluriverse embraces the
coexistence of multiple worlds, each with its own distinct ways of knowing, being, and relating
to the environment. This concept is central to the argument for epistemic decolonisation,
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which aims to challenge and dismantle the dominance of Western epistemologies and promote
the flourishing of diverse knowledge systems. From a decolonial perspective, the pluriverse
reimagines the university as a space that actively dismantles colonial legacies in its curriculum,
knowledge production, governance, and social engagement. This approach requires the
integration of historically marginalised epistemologies, transforming the university into a
truly pluralistic and inclusive institution that reflects national diversity while addressing
historical injustices and promoting social and environmental justice.

Complementarily, and building on the insights of Smith (2019) and de Oliveira Andreotti et
al. (2015), it is proposed here that a decolonial pluriverse can play a crucial role in the broader
decolonisation of higher education in Chile and Latin America. This includes actively
promoting the preservation of indigenous identities and promoting structural changes that go
beyond mere representation and instead seek to fully integrate indigenous knowledge systems
and perspectives into curricula, pedagogy, and institutional practices (Guzman-Valenzuela et
al., 2025). Furthermore, a decolonial pluriverse would empower indigenous communities by
ensuring their active participation and leadership in university governance. In short, a
decolonial, pluriversal approach applied to Latin American universities requires an
engagement with ongoing debates and power dynamics that shape the possibilities for
transformation in higher education. Such an approach does not simply envision desirable
futures, but actively interrogates the roles of different social actors - policy makers, student
movements, indigenous communities, and universities themselves - in promoting or resisting
these changes.

Key dimensions of this decolonial, pluriversal approach include:

- Transforming the curriculum: Decolonial curricula critically engage with global and
local histories of colonialism and challenge the dominance of Western paradigms.
This process involves active struggles between advocates of curricular reform and
those defending traditional (Western-centred) academic standards (Guzman-
Valenzuela, 2021). Indigenous movements across Latin America have been active in
advocating for these reforms, as seen in examples such as Ecuador's Amawtay Wasi,
which combines ancestral sciences, Western disciplinary knowledge, and
interculturality (Krainer et al, 2017). Similarly, Bolivia's Universidad Quechua
Casimiro Huanca integrates indigenous wisdom with technological advances to
address socio-economic challenges (Paco, 2020). These efforts ensure that education
remains relevant to the lived experiences of indigenous communities, actively
challenging traditional academic standards.

- Redefining research through community engagement: Redefining valid knowledge
requires prioritising research agendas shaped by the needs of local communities and
marginalised groups, and challenging the dominance of Western methodologies. In
Chile and other Latin American countries, indigenous and grassroots movements
have called for community-based research that respects their intellectual property
and cultural heritage. Furthermore, collaborative methods based on relational values
such as interdependence and collective well-being are consistent with indigenous
worldviews and foster high-impact research initiatives (Dietz & Mateos Cortes, 2020).
For example, Mexico's Instituto Intercultural Nofiho works with communities on
shared governance and research projects focused on land conservation and economic
development, illustrating how such approaches strengthen local identities while
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addressing regional challenges (Flores, 2023).

- Seek inclusive governance: Inclusive governance requires rethinking decision-making
structures to ensure representation from historically marginalised groups. This
approach positions universities as collaborative spaces, bridging academia and
communities to address social and environmental justice issues. Examples from
Indigenous universities offer valuable insights. Mexico’s Universidad Intercultural de
Chiapas uses an Indigenous advisory council to shape academic priorities, while
Nicaragua’s URACCAN blends Indigenous traditions with national requirements via
community assemblies and regional councils (Blandford & Flores, 2022).

Efforts to decolonise universities are deeply intertwined with the concept of the pluriverse
(Escobar, 2013), which rejects the dominance of a singular, universal worldview and instead
embraces the coexistence of multiple ways of knowing, being, and relating to the world. The
pluriverse reimagines universities as spaces where colonial legacies are actively dismantled in
their curricula, research practices, governance, and community engagement. From this
perspective, decolonial transformation is not merely about including historically marginalised
voices but about structurally reconfiguring institutions to reflect and promote epistemic
diversity and justice.

In practice, this requires addressing the tensions inherent in integrating plural epistemologies
into traditionally Western-centric academic frameworks. Transforming curricula involves
challenging entrenched paradigms, redefining knowledge production necessitates rethinking
dominant methodologies, and inclusive governance demands a fundamental redistribution of
power within institutional structures. These shifts often provoke resistance from existing
academic and institutional systems, which are deeply embedded in global hierarchies and
standards (Mignolo & Walsh, 2018). Western academia's prioritisation of universal, objective
knowledge often marginalises Indigenous and local ways of knowing and creates conflicts
over what constitutes valid knowledge. Institutional structures, entrenched in global
hierarchies and reliant on metrics that privilege Western paradigms, resist change that might
undermine their perceived legitimacy or competitiveness. Methodological contradictions
further complicate this process, as holistic or relational knowledge systems challenge linear,
standardised research traditions. In addition, efforts to redistribute power through inclusive
governance provoke resistance from entrenched stakeholders, reflecting broader struggles
over control and representation. These tensions are not merely temporary but highlight the
structural contradictions of modern universities, which are products of colonial modernity
and neoliberal pressures.

Conclusion

Chilean universities are at a critical juncture, navigating the enduring tensions between
colonial legacies, post-independence nationalist imperatives, and contemporary global
pressures. These forces have historically shaped universities as instruments of national unity
and republican ideals, often to the detriment of inclusivity and diverse knowledge systems.
The concept of the pluriverse offers a transformative framework for addressing these
challenges, defying colonial legacies while promoting equity, inclusivity, and the recognition
of alternative epistemologies.
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Realising the pluriverse requires not only curricular and pedagogical reform, but also
structural changes that empower Indigenous communities through participatory governance
and leadership. This shift involves integrating marginalised epistemologies into the core of
academic life and critically engaging with global trends to ensure that local and Indigenous
perspectives gain prominence in global academic discourse. Reconciling institutional
coherence with the diversity of worldviews demanded by pluriversality presents both
challenges and opportunities. In practice, this entails navigating entrenched institutional
cultures, competing political agendas, and resource constraints that can impede the translation
of these principles into sustained and meaningful change. However, these obstacles also create
opportunities for creative alliances, innovative governance models, and renewed
commitments to the transformative role of the public university.

Chilean universities can redefine their identities and play a pivotal role in promoting a more
equitable and pluralistic global academic landscape, reflecting their commitment to inclusivity
and decolonial transformation. Ultimately, the future of Chilean universities depends on their
ability to reconcile historical and contemporary challenges by fostering institutions that are
truly pluralistic and inclusive. Prioritising the needs and perspectives of local communities
and marginalised groups, while engaging in global dialogues on their own terms, positions
Chilean universities as central to ongoing decolonisation efforts and the formation of a
national identity that truly reflects the full diversity of the country's cultural heritage.
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